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ABSTRACT

The researcher analyzed the moral reasoning ability of Sports Management students in the United
States and Italy. The researcher statistically analyzed data collected through a survey
questionnaire designed to measure moral reasoning. The Defining Issues Test (DIT) developed by
James Rest using Kohlberg'’s six stages of moral judgment was used in this study. The short form
of the DIT was used. This form contains three ethical scenarios each accompanied by a set of
questions. A statistical analysis package is used to interpret the data, with significance
established at the .05 level. The U.S. students also received a demographic questionnaire. The
Italian professor failed to distribute the demographic questionnaire to the students. The
researcher in this study investigated the relationship between Italian Sports Management
students’ moral reasoning and United States Sports Management students’ moral reasoning. The
study also examined the relationship between gender and moral reasoning of Sports Management
students in the United States. The principled moral reasoning (P-scores) of United States Sports
Management lower and upper classmen was also examined. The researcher investigated the
relationship between the United States Sports Management students’ P- scores and their religious
affiliations, specifically Catholicism versus other affiliations. A sample of 41 undergraduate
Sports Management students from a private Catholic university in New York City and 31
undergraduate Sports Management students from the University of Rome’s Sports Management
Program was utilized in this study. The mean “P”- score (principled moral reasoning) was 22.3
for the United States Sports Management students with a standard deviation of 12.4. The mean
“P”- score was 26.4 for the Italian Sports Management students with a standard deviation of
12.5. No statistically significant difference was found between Italian and American Sports
Management students at the 0.05 level. The American female respondents reported higher mean
“P”- scores of 23.5 with a standard deviation of 10.2, than the American male respondents, who
had a mean “P”- score of 21.7 and a standard deviation of 13.6. The American female Sports
Management students had mean P-scores which were slightly higher than males but not
significantly so. No statistically significant differences were found between the moral reasoning of
American lower classmen and upper classmen in this study. No statistically significant differences
were found between the moral reasoning of Catholic and non-Catholic Sports Management
students.
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INTRODUCTION

the last few decades, especially after Enron and World.com. Implementation of the Sarbanes-Oxley
Act of 2002 evidenced this. This act provides legal protection for employees who report corporate
misconduct. In 1991, the U.S. established Commission Guidelines for Organizations in order to facilitate and
maintain ethical activities in companies. Technological advancements and the expansion of our service —oriented
economy have drawn attention to corporate ethical responsibilities. The general framework for European corporate

@usiness communities and educational institutions have grown increasingly concerned about ethics over
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social responsibility (CSR) behavior and strategies consists of the Green Paper presented by the European
Commission in July 2001. The purpose of this study was to determine the degree to which there are differences in
moral reasoning between Italian Sports Management students and United States Sports Management students, and
whether there are significant differences between gender and moral reasoning of Sports Management students in the
United States. The study also investigates differences between the moral reasoning of American lower classmen and
American upper classmen. This study also examines differences between the moral reasoning of American Catholic
and American non-Catholic Sports Management students.

This study’s necessity stems from its ability to provide insight in two areas. First, it measures how
countries with different cultures and customs affect moral reasoning in college students. Second, it considers how
technology and economic globalization affect the moral reasoning of our future leaders, today’s college students.

The researcher statistically analyzed data collected through a survey questionnaire designed to measure
ethical orientation (i.e. moral perspective). The United States students also received a demographic questionnaire.
The Italian students did not receive a demographic questionnaire. The Italian professor failed to distribute the
demographic questionnaire to the students. Therefore, the researcher could not compare the demographic data with
that of the United States students.

The present study concludes that there were differences in the moral reasoning, but such differences were
not statistically significant. The difference found between American and Italian students’ responses might fall within
the ranges of error, and merit further study.

REVIEW OF THE LITERATURE

Snodgrass’s (1993) study found a significant difference in principled moral reasoning between lower and
upper division status students. No significant difference at the .05 level was found between business and non-
business majors. Non-business majors’ mean “P-score (Principle Score) for upper division was slightly higher than
that of upper business majors. Upper division business majors’ mean “P”-score was 2.6 points below the mean of
upper division non-business majors. Age groups had no significant differences in moral reasoning in Snodgrass’s
study. Females’ “P”-scores were higher than males’ scores in all groups. Snodgrass recommended additional and
continued emphasis on ethics education for business students.

Unlike Snodgrass, the researcher in this study did not find a statistically significant difference in moral
reasoning between American lower and upper classmen.

Fernandes’ (1995) study investigated how an individual’s level of moral reasoning interacts with
perceptions of inequity and procedural explanations to influence affective responses. Fernandes’ theoretical
framework was based on Adams’ (1963, 1965) theory of inequity and incorporated Leventhal’s (1976a) theory of
procedural justice and Kohlberg’s (1969) theory of cognitive moral development. A scenario was used to determine
perceptions of inequity and procedural justice. The participants were led to believe that they were either under-
rewarded or over-rewarded in comparison to their colleagues participating in the research. The research consisted of
127 men and 74 women. These men and women were enrolled in management, hotel and restaurant introductory
business courses.

Fernandes’ study found that perceptions of disadvantageous inequity, advantageous inequity and
procedural injustice cause individuals to report negative effects. Moral maturity did not bear a significant influence
on their emotional responses to perceived inequity and knowledge of the procedures used to determine the
distribution outcome in the research. The DIT was used in this research to determine moral reasoning. Thirty
percent of the participants were characterized as having high moral reasoning. Most of the participants were
approximately 21 years old and juniors. It is highly unlikely that 21 year old juniors can be justifiably credited with
a high level of moral reasoning according to the research. She believes that these students may have been familiar
with the scenarios presented in the DIT and sought the right answer or approval with their responses.
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Unlike Fernandes’ study, the researchers in this study did not find a statistically significant difference
between Italian and American Sports Management students at the 0.05 level. The Italian Sports Management
students’ “P”-scores are slightly higher than the Americans’ scores, but not significantly so.

James R. Rest and Darcia Narvaez edited “Moral Development in the Professions,” which documents the
studies that utilized the Defining Issues Test (DIT). Armstrong (1984, 1987) and all the studies discussed below can
be found in the “Moral Development in the Professions.” Armstrong used the Defining Issues Test (DIT) to
examine accountants’ ethical reasoning and moral development. The study consisted of a sample of Certified Public
Accountants (CPA’S) and accounting students in Southern California. The mail survey method was used. The
researcher found that Certified Public Accountants (CPA’S) and accounting students tended to be at lower levels of
ethical reasoning than comparable groups of college-educated adults or college-aged students. Armstrong examined
and compared Rest’s (1979a) published work to her research. Armstrong speculates that accounting education may
inhibit development to higher stages of ethical reasoning.

The researcher in this study found similar results to Armstrong. The mean “P”- score was 22.3 for the
United States Sports Management students with a standard deviation of 12.4. The mean “P”- score was 26.4 for the
Italian Sports Management students with a standard deviation of 12.4. Notably, this score falls below the “P”- score
of 40 that Rest (1979) records as the average adult score.

Shaub (1989, 1994) measured the ethical sensitivity of Certified Public Accountant (CPA) practitioners at
all position levels. Several offices of a Big-Six accounting firm located in the Midwest served as research
participants. (The term “Big Six” refers to the largest U. S. public accounting firms, though we are presently down
to four such firms.) The researcher related these ethical sensitivity measures to DIT “P”-score results. The Certified
Public Accountants’ (CPA’S’) DIT “P”-scores decreased in the manager and partner ranks. The study also found
significant differences between men’s and women’s DIT “P”-scores. Female accounting students and female
Certified Public Accountants (CPA’S) tended to have higher DIT “P”-scores than their male counterparts. A
significant association between self-reported GPA and DIT “P”-scores for both accounting students and practitioners
was also found by the researcher. The notion that ethical reasoning is linked to other intellectual capacities as well as
school achievement is in accordance with this finding.

Shaub and the researcher of this study found similar results. The American female respondents reported
higher mean “P”-scores of 23.5 with a standard deviation of 10.2 than the American male respondents, who had a
mean “P”-score of 21.7 and a standard deviation of 13.6. The United States female Sports Management students had
mean “P”-scores which were slightly higher than males, but not significantly so.

Lampe and Finn (1992) researched accounting and Certified Public Accountants (CPA’S) in public firms.
The research excluded partners. The researcher compared subjects’ DIT results to responses on a questionnaire
containing seven short ethical scenarios.

The research found that both accounting students and practitioners tend to have lower DIT “P”-scores than
college-aged students, college-educated adults, and other professional groups such as those related to law and
medicine. Lampe and Finn also found that the DIT stages measures better predicted ethical choice than did “P”-
scores. The DIT “P”-scores were relatively low for most subjects in the study. However, their percentage Stage 4
scores tended to be higher than those reported by Rest’s (1986) research. The researchers concluded that these
findings may indicate that Stage 4 moral orientation may hold more importance for professional accountants and
auditors than principled reasoning Stages 5 and 6 due to the profession’s rule-oriented nature. Lampe and Finn’s
research finds results similar to the results of the present study. This is probably because both accountants and
college students are immersed in an atmosphere where moral questions and situations are regularly raised.

The results of their study mirror the results of this study. The “P”-scores of both the Italian and American
Sports Management students were below the “P”-score of 40, which Rest (1979) records as the average adult score.

Ponemon (1992) studied the influence of accounting firm socialization upon the individual Certified Public
Accountants’ (CPA’S) level of ethical reasoning. A triangulated research was used to study the selection-
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socialization phenomenon. The participants consisted of a random cross-sectional sample of 180 Certified Public
Accountants (CPA’S), a longitudinal sample of 221 auditors in one national firm over a 2-year period, and an
experimental study of 23 audit managers’ promotion assessments of 54 senior level auditors located in one large
practice office. Ethical socialization corroborates the results of all three studies. The study indicates that those
progressing to manager and partner positions within the firm tended to possess lower and more homogeneous DIT
“P”-scores. The experimental findings of the research suggested that firm managers’ promotion decisions are biased
in favor of individuals possessing ethical reasoning that is closer to their own capacity. The results of the study
implied that the ethical culture of the accounting firm determines an individual’s development to higher levels of
ethical reasoning.

Unlike Ponemon (1992), the researcher of this study did not find a statistically significant difference
between the moral reasoning of United States lower and upper classmen.

Ponemon and Gabhart (1993) investigated the impact of cross-national differences upon the ethical
judgments of individual auditing practitioners. Auditing professionals from two large accounting firms located in the
United States and Canada participated in this study. The study found clear evidence of wide differences between
Canadian and U.S. accounting professionals with regard to average DIT “P”-scores. The research showed Canadian
auditors at all position levels possessed higher and less homogeneous DIT “P”-scores than the U.S. auditors. The
results of this study indicate that the process of selection-socialization may not exist in large Canadian firms. The
findings of this study highlight the importance of ethical reasoning as a determinant of ethical choice and
professional behavior in a wide range of tasks such as the assessment of client competence and integrity, audit
materiality, and audit risk.

Unlike Ponemon and Gabhart’s (1993), study, the researcher of this study did find that the mean “P”-
scores of the Italian Sports Management students were slightly higher than the mean “P”-scores of the American
Sports Management students, but not significantly so.

Bernardi (1991) investigated the relationship between ethical reasoning and the auditor’s ability to detect
fraudulent financial statement information. Four hundred ninety four experienced auditors served as participants in
the study. An experimental study required the subjects to review a fairly complex and somewhat realistic set of
contextual and financial cues regarding the quality of financial statement information from a fictitious client
company. Subjects received a cue containing a seeded error that clearly indicated the existence of material error and
the real possibility of fraud. The study found that experience, ethical reasoning, and the configuration of experience
and ethical reasoning all influenced the individual’s ability to detect and frame the questionable accounting entry.
The study also found that post-conventional (high DIT) auditors with relatively high levels of domain-specific
experience were substantially better in detecting fraud than conventional and pre-conventional (low DIT) auditors.
Unlike Bernardi’s (1991) research, the researcher of this study did not find a statistically significant difference
between the moral reasoning of United States lower and upper classmen.

INSTRUMENTS

The Defining Issues Test (DIT) developed by James Rest using Kohlberg’s six stages of moral judgment
was used in this study. The short form of the DIT was used. This form contains three ethical scenarios, each
accompanied by a set of questions.

The Defining Issues Test’s (DIT’s) reliability and validity are well established. Reliabilities in the .70 to
.80 range (Cronbach Alpha) have been reported on a considerable number of studies. The short form of the DIT is a
survey questionnaire which requires approximately twenty minutes completing and is relatively easy to score. The
United States students also received a demographic questionnaire. (See Figure 3.) Internal consistency and test-retest
correlations of the DIT are provided by James Rest (1979, p. 239; 1986, p. 101).
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THEORETICAL RATIONALE

Kohlberg’s (1969, 1976, 1981) theory of moral development combines moral philosophy with cognitive
psychology in asserting that cognitive development is a necessary prerequisite for moral reasoning (Selman, 1971:
Kuhn, and Kohlberg, 1971). Kohlberg’s hypothesis states that individuals move sequentially from stage to stage
from lower to higher levels. Individuals with the highest level of moral development use abstract universal
principles such as human rights and justice. The highest level of moral maturity is not reached by most individuals.
Most individuals function at the lower levels of their peers and legally supported expectations.

The model consists of three levels divided into six stages that must be attained in order to achieve what
Kohlberg considers full moral development. Moral development in which behavioral norms are viewed as external
to the individual comprises stages one and two. These first two stages are known as the pre-conventional level.

The behavioral rationale for stages one and two is to seek pleasurable consequences. Stage one includes
obedience and punishment. A self-centered person defers to power and obeys rules only to avoid punishment. The
second stage is made up of an instrumental purpose and exchange orientation. An individual will take others’
interests into account only when self beneficial.

Level two, known as the conventional level, includes the third and fourth stages. The third stage is
comprised of an interpersonal concordance orientation. Third stage behavior consists of loyalty, affection, and
trust. The individual’s motivation is to feel like a good person and to be seen so by others as well. The fourth stage
stresses law and order. This stage reflects societal expectations as represented in law.

Level three, the post conventional level, includes the final two stages of moral development based on the
autonomous or principled level. At this level, people recognize that peer and legally enforceable norms may not
fully embody ethical behavior. Conventional norms are followed by individuals when they are consistent with the
reflective individual’s values and principles. Stage five is made up of social contract orientation. The individual is
aware that people hold many conflicting personal views. A fair way of reaching consensus by argument, contract,
and due process is sought by the individual at this stage. The individual believes that all values and norms are
relative and that apart from democratic consensus all should be tolerated.

Universalizable ethical principles are evaluated in stage six. Right behavior is consistent with universal
ethics. Kohlberg’s stages of moral judgment are outlined in Figure 1 (also can be found in EIm and Weber, 1994;
Trevino and Nelson, 1995; Rest, 1983). This is adapted from Kohlberg (1984) pp 174-176. (See Figure 1.)

The Defining Issues Test (DIT) developed by James Rest adapted Kohlberg’s (1984) six stages of moral
judgment. The moral dilemmas in the DIT are from the work of Kohlberg (1958) and Lockwood (1970). The DIT
determines the level of an individual’s moral development. It also seeks the reasons behind the decisions. A series
of scenarios is presented to the test-taker. Solutions based on different rationales are offered to the test-taker by the
DIT. Individuals may arrive at the same answer, but their reasoning can reflect a substantial difference in moral
development and critical thinking levels. The scenarios and responses from the DIT present fundamental,
underlying structures of social thought instead of the fine descriptions of specific concepts and ideas. Six moral
dilemmas make up the long form of the DIT. A set of forced choice questions is presented for each dilemma. An
index measures the relative importance placed on principled moral thinking. The scores indicate the placement of
the respondent on a scale analogous to Kohlberg’s six stages.

Three ethical scenarios make up the short form of the DIT. A set of questions accompanies each ethical
scenario. The test scores are recorded by a Likert-type scale. The subject reads each dilemma and ranks different
issues by level of importance. The ranking provides the researcher with the subject’s preference for certain modes
of thinking on stage structure. The preferences with the higher stages are weighted and averaged. The “P”-score,
i.e. the principled score, is calculated from the averages. This score indicates the extent to which a subject reasons
in terms of principled ethical stages. The higher the “P”- score, the higher the level of moral reasoning employed by
the subject. An index of overall moral judgment development is also present in the DIT, consisting of a composite
of all stage scores. Rest deems the first three stages less significant than the latter three. Each of the latter three
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operates with varying importance for different individuals. This can be found in Rest (1982, 1988). The test-retest
reliabilities for the short form average about .08 lower than those for the full test (The Ninth Mental Measurement
Yearbook, p. 304). (See Figure 2.)

RESEARCH QUESTION

The instrument used in this research consisted of the short form of Rest’s Defining Issues Test (DIT). This
instrument provided data for the following research question:

1. What is the relationship between Italian Sports Management students’ moral reasoning and United States
Sports Management students’ moral reasoning?

The demographic questionnaire that the United States students received provided data for the following research
questions:

2. What is the relationship between gender and the moral reasoning of Sports Management students in the
United States?

3. What is the relationship between the moral reasoning of United States lower classmen and upper classmen?

4. What is the relationship between the moral reasoning of United States Catholic and non-Catholic Sports
Management students?

STATISTICAL ANALYSIS AND FINDINGS

a) The Population and Setting
A sample of 41 undergraduate Sports Management students from a private Catholic university in New York
City and 31 undergraduate Sports Management students from the University of Rome’s Sports
Management Program was utilized in this study. Table | describes the sample.

b) Limitations:

The sample size of the United States and Italian Sports Management students is small.

The Italian Sports Management students did not receive a demographic questionnaire.

Table 1
P-scores of United States and Italian Sports Management Students
Country N Mean St. Dev. SE Mean
U.S. 41 223 12.4 1.9
Italy 31 26.4 12.35 2.22

What is the relationship between Italian Sports Management students’ moral reasoning and the United
States Sports Management students” moral reasoning?

Principled moral reasoning is measured by “P”- scores for this study. The respondents” mean “P”- scores
are depicted in Table 1. As shown in Table 1, the mean “P”- score was 22.3 for the United States Sports
Management students with a standard deviation of 12.4. The mean “P”- score was 26.4 for the Italian Sports
Management students with a standard deviation of 12.5. Notably, this score falls below the “P”- score of 40 that
Rest (1979) records as the average adult score. No definite reason can be given as to why the “P”- scores of this
sample fell below the average “P”- scores. Perhaps the result reflects the business environment. Bigel (1998) and
Pennino (2001) found similar results in “P”- scores researching businesspersons.

No statistically significant difference was found between Italian and American Sports Management
students at the 0.05 level. The Italian Sports Management students’ P-scores are slightly higher than the American
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Sports Management students’ scores, but not significantly so. No definite reason can be given as to why the “P”-
scores of the American Sports Management students are lower. We do know that the majority of the American
Sports Management students were lower level B.S. students. We also know that the Italian Sports Management
students were in a four-year Sports Management Program. However, we do not know whether the Italian Sports
Management students were lower or upper B.S. students. There may have been more upper B.S. students than
lower B.S. students. According to research, the older the students are, the higher their level of moral reasoning.

Italy is also a highly religious country. Being highly religious might be a factor in moral development, but
the higher scores of the Italian Sports Management students were not significant. This might mean that two different
cultures can both produce people with adequate moral reasoning.. Flaming, Agacer & Uddin (2010) found common
ground in ethical perceptions across cultures. Beechun, Handy, Westerman, and Hassanbelnaby (2008) found similar
results. U.S. subjects and Egyptian subjects had similar results in their self-ratings of intention to behave in the areas
of justice, utilitarianism and relativism. However, Ho (2010) found differences can exist in ethical perception when
one culture attributes moral significance to something that another culture does not. For example, Burnaz, Atakon,
Topen & Singhapakdi (2009) found overall differences in cultural values shaped ethical decision-making. The study
included American, Turkish and Thai marketing professionals. The American business professionals perceived
ethics as more important and were more likely to perceive unethical marketing behavior as more serious than the
Turkish and Thai marketing professionals. American and Italian cultures may have similar moral values.

Table 2
Descriptive Statistics for United States Sports Management Students - P-scores by Gender

United States: Two Sample T-Test & ClI

Sample N Mean St. Dev. SE Mean

P-scores Females 14 235 10.2 2.7
Males 27 21.7 13.6 2.6
Median = 23.33 Maximum = 60.00

What is the relationship between gender and the moral reasoning of Sports Management students in the
United States?

Overall, female respondents reported a higher mean “P”- score of 23.5 with a standard deviation of 10.2
than male respondents, who had a mean “P”- score of 21.7 and a standard deviation of 13.6. United States female
Sports Management students had mean P-scores which were slightly higher than males, but not significantly so. The
descriptive data results are shown in Table 2.

The finding is consistent with research conducted by Pennino (2000), Forte (2001), Bigel (1998), Harris
(1990) and Derry (1989). Rest and Derry reported slight differences in the moral reasoning scores of men and
women. When differences surfaced, women scored higher than men. Derry stated that if general differences exist
between men and women, those differences fade in strong organizational cultures where both men and women are
expected to think, evaluate, and act as corporate members (Derry, 1989, p. 857).

According to Harris, women differ only in the self-interest construct. Women as a group don’t differ from
men in their tolerance/intolerance of fraud, coercion, influence dealing, and deceit (1990, p. 744).

Men were stricter than women when making ethical decisions according to Marques and Azevedo-Pereir’s
(2009) research. Nguyen, Basuray, Smith, Kopka, & McCulloh (2008) found that women’s advantage in ethical
judgment disappeared when taking into consideration the intensity of the moral issue. Biekun, Stedham, Westerman
and Yamamura’s (2010) study found that women’s intentions to behave ethically were also contextually dependent.
According to the study, women relied on both justice and utilitarianism when making moral decisions. Men relied
only on justice, and their decisions were more universal rather than contextual. Men were more willing than women
to mislead competitors in Guidice, Alder and Phelan’s (2008) research. Mixed results for the impact of gender on
ethical decision —making has been found in the literature. Chang & Leung (2006); Sweeney & Costello (2009) and
Zgheib 92005) found no difference between the ethical decision-making of males and females.

2013 The Clute Institute http://www.cluteinstitute.com/ 183



http://www.cluteinstitute.com/

Journal of International Education Research — Second Quarter 2013 Volume 9, Number 2

Researchers have three different views on the moral development of males and females. Some researchers
assert that males and females develop moral reasoning in the same manner. Others contend that males tend toward
moral judgments based on the concept of “Justice” while women base their judgments on “Care.” A third view
holds that emotion, especially empathy, influences moral action more so than the cognitive elements of justice and
care.

A single model of development can describe the moral reasoning in males and females according to
Kohlberg (1958, 1981). The advanced stages in moral reasoning of Kohlberg’s model are characterized by a set of
abstract moral principles based on justice, equity, and equality. The nature of the problem, not the sex of the
participant, will determine whether the care or justice orientation is used.

Boys and girls were notably different in terms of their tendency to use a care or justice perspective in
solving moral dilemmas according to Johnston’s (1979, 1982, 1988) study. Both boys and girls in Johnston’s study
had to select the “best” solution to the problem in several fables. Boys mostly indicated a justice orientation in their
moral reasoning. Girls mostly selected a care solution. Gilligan (1979, 1982) believes that gender differences exist.
Her studies found that men and women approach and solve ethical problems differently.

Daniels, D’ Andrea, and Hick’s (1995) research dealt with Hawaiian youths. The possible differences in the
moral development of male and female youths were researched. The research was conducted by examining 80
children and adolescents of Hawaiian ancestry. Fables were used to study moral development. Their research did
not find gender differences in moral reasoning abilities between male and female Hawaiian participants. Daniel,
D’Andrea and Hick reported that the care perspective dominated in the responses offered by both male and female
students. The research also found that the male participants predominantly responded from a care perspective in all
but one of their spontaneous and best solutions. This finding supports Kohlberg’s theory but does not support
Gilligan’s theory.

Gilligan (1982) believes that males and females have different orientations to moral conflict in our society.
Gilligan believes that males typically take a justice orientation towards conflicts. They emphasize the importance of
rights, justice, and obligations in their process towards resolving conflicts. According to her study, females hold a
care orientation which emphasizes the importance of human relations and the welfare and well being of all parties
involved. Gilligan emphasizes that while males and females are capable of considering both perspectives, one
perspective or orientation usually predominates.

Gilligan and Attanucci (1988) studied real-life dilemmas. The study was entitled “Two Moral Orientations:
Gender Differences and Similarities.” The participants consisted of 46 men and 34 women. The participants were
mostly adolescents and young adults. The research reported that concerns about both justice and care are represented
in people's thinking about real-life moral dilemmas. Study participants tended to focus on one set of concerns and
minimize the other.

Their research reported an association between moral orientation and gender with men and women using
both orientations. The research found that the care-focus dilemmas are most likely to be presented by women and
justice-focus dilemmas by men.

Skoe (1994) researched Ethic of Care, Justice, Identity and Gender. Research participants included seventy-
six females and 58 males from several Boston area high schools and universities, including Harvard University,
Boston University, Northeastern University, and University of Massachusetts.

Skoe found that both the care and justice aspects of moral development are related to identity for both men
and women. Amongst women, a stronger relationship was found between identity and care than that between
identity and justice. No significant gender effect was found in the research. The research speculates that women
manifest a higher ethical orientation than men.

Rest's (1979) book entitled “Development in Judging Moral Issues” addresses Gilligan’s 1982 charges of
sex-bias in Kohlbergian moral judgment. The book reviewed 22 studies assessing sex differences. Only two studies
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had reported a significant difference in “P”- scores between males and females who used the DIT in their research
(Chapter 5). Only 6% of the variance is accounted for by the sex variable in both studies. A more encompassing
review and meta analysis in Chapter 4 was provided by Thoma and Rest’s (1986) book entitled “Moral
Development: Advances in Research and Theory.” Thoma and Rest indicated that sex accounts for about one half of
a percent of the variance in DIT scores. Education accounts for about 250 times more variance in their analysis.
Thoma and Rest’s analysis shows that in DIT research, sex differences are rarely significant in junior highs, senior
highs, college and graduate students, or adults. The analysis shows that it is not the case that at one age, one gender
has an advantage while at another age the other sex has an advantage. The recommendation made by Rest is that
whenever sex differences occur, it would be better to check for the influences of other variables, such as 1Q,
education, or socioeconomic status (SES).

Rest does not believe that gender is a powerful variable. He believes that the attention given to the sex
variables in moral judgment research reflect society’s current concerns about sex discrimination. According to
Rest, the charge of sex bias in moral judgment assessment is based on unsound arguments and ambiguous evidence.
This issue is detailed in Rest's 1979 book, Chapter 5, and in his 1986 book, Chapter 4.

The researcher weighted the weaknesses and strengths of both views, keeping in mind that any instrument
is potentially biased to some extent.

The DIT, however, appears to be the best instrument available to measure moral reasoning.

Table 3
Descriptive Statistics for the United States Sports Management Students
N Mean St. Dev. SE Mean
“P-scores” 31 26.42 12.35 2.22
Median = 26.67 Maximum = 50.00

We did not have the breakdown between male and female Sports Management students in Italy. The
Italian Sports Management students did not receive a demographic questionnaire.

Table 4
Descriptive Statistics for the United States Sports Management Students
P-scores by Lower Classmen and Upper Classmen

Lower Classmen Upper Classmen Total
Females 11 5 16
11.05 4.95
0.000 0.000
Males 18 8 26
17.95 8.05
0.000 0.000
Total 29 13 42

Chi-Sq =0.001, DF =1, P-Value = 0.974; 1 cell with expected counts less than 5

What is the relationship between the moral reasoning of United States lower classmates and upper
classmates?

The eleven female lower classmen Sports Management students have a mean “P”-score of 11.05, and the
five upper level classmen have a mean “P”-score of 4.95. The 18 male lower level students have a mean “P”-score
of 17.95, and the eight upper level classmen have a mean “P”-score of 8.05. According to Rest’s (1994) research,
increased education is associated with higher levels of moral judgment. The data does not reveal this. Maybe this is
because the sample size for lower level classmen is larger than that of the upper level classmen. Also, education
levels are differentiated only between freshman, sophomores, juniors and seniors, not between Bachelor’s degrees
and Master’s degrees. No statistically significant differences were found between lower classmen and upper
classmen.
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Table 5
Descriptive Statistics for United States Sports Management Students
P-scores of Freshmen, Sophomores, Juniors and Seniors

Freshmen Sophomores Juniors Seniors Total
Females 4 7 5 0 16
4.57 6.48 3.81 1.14
0.071 0.042 0.372 1.143
Males 8 10 5 3 26
7.43 10.52 6.19 1.86
0.044 0.026 0.229 0.703
Total 12 17 10 3 42

Class status and “P”-scores appear to be independent.

Table 6
Descriptive Statistics for United States Sports Management Students
P-scores by Catholic and Other Religions

Catholic Others Total
Females 10 5 15
10.50 4.50
0.024 0.056
Males 18 7 25
17.50 7.50
0.014 0.033
Total 28 12 40

Chi-Sq =0.127, DF = 1, P- value 0.722; 1 cell with expected counts less than 5

What is the relationship between the moral reasoning of U.S. Catholic and non-Catholic Sports
Management students?

The ten female United States Catholic Sports Management students’ mean P-score is 10.50, and the five
non- Catholic’s mean “P”-score is 4.50. The eighteen Catholic male Sports Management students’ mean “P”-score
is 17.50, and the seven non-Catholic’s mean “P”-score is 7.50.

No statistically significant differences were found between Catholic and non-Catholic United States Sports
Management students. Perhaps the results reflect that no matter what religion one follows, it is an element in the
development of moral reasoning.

A review of the literature from (1978) to 2003 supports the belief that religion supports ethical decision-
making. However, Kurpis, Bequiri, and Hegelson (2008) found that commitment to moral self-improvement, rather
than religiosity, was a better predictor of the importance of ethics, ethical problem recognition, and ethical
behavioral intentions. Oumlil & Baloun (2009) studied U.S and Moroccan managers. They found little or no
association with regard to religiosity and ethical intention. Spiritual well-being was related to the philosophical
value of idealism in Fernando and Choudhury’s (2010) research. According to Ho’s (2010) study, religiosity and
locus of control are significant values that influence the ethical perception of managers. Intrinsic religiosity plays a
role in offsetting the negative impact of extrinsic religiosity on the internalization of moral identity.

RECOMMENDATIONS

This study should be replicated with a larger sample size of American and Italian Sports Management
students with an even distribution of freshman, sophomores, juniors and seniors. Both United States and Italian
Sports Management students should receive a demographic questionnaire in order to better understand the
importance of professional ethics from a global perspective.

Although this study found no significant correlation between education and the moral reasoning ability of
individual students, Rest (1986) and (1992) other research suggest that there is something inherent in the educational
process that causes individual thought mechanisms to evolve to higher modes of moral development. Education,
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whether through traditional schooling or training, is a tool that can assist individuals in operating at higher levels of
principled moral reasoning.

The result of the study might indicate that differences between males and females are not apparent in strong
organizational cultures because men and women are trained to think and judge as organizational members. If this is
true, leaders need to examine whether an ethical dilemma or decision would require an individual to have more of a
justice or caring orientation in order to solve the problem more ethically. Leaders may need to use a justice
orientation when stockholders are involved or when otherwise practical.

An analysis should be conducted of other professionals, organizations and groups, such as doctors,
educators, lawyers and accountants.

Additional research across industry types should be conducted to assess what, if any, differences occur in
moral reasoning among those industries.

Future research should investigate the relationship between industry types, gender and moral reasoning. It
would be beneficial to more fully understand the variations that could affect a leader’s moral reasoning.

A sample with more of a variance in education may be drawn to measure a statistical significance between
education and “P”- scores.

All college courses, especially business subjects such as accounting, management, finance and marketing
should challenge students with ethical dilemmas and situations requiring moral reasoning. Students will be aware of
the importance of ethical reasoning in corporate, educational, and institutional settings.

Research has found that ethical education or training had both a positive and neutral impact on ethical
decision-making. Awasthi (2008) and Marques & Azenedo-Pereira (2009) found that taking an ethics course directly
affected managerial judgment, but not moral judgment. Also, students who took an ethics course were more inclined
to judge an unethical decision as managerially bad compared to other students. According to Cagle & Baucus (2006)
teaching ethics, studying ethical scandals positively impacts students’ perceptions of the ethics of business people.
Some type of ethical education is recommended for college students.

Educators, especially business educators, must stress that successful leaders have the ability to establish
climates of ethicality throughout their organizations. They accomplish this by developing policies and processes that
embody principles of respect for all individuals. Students can experience this through role playing.

Corporations or organizations should examine closely their organizational work climate by analyzing the
policies, code of ethics and all other processes that embody principles of respect for all individuals of their
organizations and firms.

CONCLUSION

Although no statistically significant difference between Italian and United States Sports Management
students was found at the 0.05 level, the Italian students’ “P”’-Scores were slightly higher than those of the United
States students.

The result of this study might be a reflection of the globalization of the world. A country has its own
patterns of beliefs, values and practices. Culture defines who they are and how they do things. It embodies the
wisdom of those who were part of the culture before. Culture provides and creates a sense of cohesion and solidarity
among its people. It also helps maintain continuity and tradition. A country’s culture is made up of a set of shared
values and beliefs. These values and beliefs affect the perceptions, decisions, and behavior of the people from that
country. We all recognize that meaningful differences exist. Today, countries might have different cultures and
customs, but due to technology (the Internet and the use of Facebook, Twitter, YouTube, blogs etc.) and the
globalization of the economy, people are becoming more and more alike.
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| found the Sports Management students from the University of Rome in Italy to be very similar to our
students in the United States. The students from both countries dressed similarly, listened to similar music and found
similar activities entertaining.

The researcher of this study would like to thank Professor Anthony Missere, a Sports Management
professor at a private Catholic university in New York City, and Dr. Christiana Buscarini, a Sports Management
professor at the University of Rome in Italy, for administering the Defining Issues Test (DIT) developed by James
Rest to their classes. The researcher would also like to thank Dr. Albert Ovedovitz, a retired professor at a private
Catholic university in New York City, for performing the statistical analysis on the data. Their time and
consideration given to this study was deeply appreciated.
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Figure 1
Kohlberg's Six Stages of Moral Judgment
Stage and Level Psychology Rationale

Level 1: Preconventional

Stage 1: Heteronomous Morality Egocentric Avoids punishment and the superior
authority of others; doesn’t consider
interest of others

Stage 2: Individualism; Instrumental Concrete Follows rules when self-serving; equal

Purpose; Individualistic Exchange exchange; recognition of other’s
interest

Level 2: Conventional

Stage 3: Interpersonal Expectations Caring for others Puts oneself in other’s place

Stage 4: Social System, Conscience Systematic See others in terms of social system

Social System

Level 3: Postconventional Principled

Stage 5: Social Contract; Utility Law Rational individual who is aware of
rights prior to social/legal contract

Stage 6: Universal Principles Morality Personal and rational commitment to
universal ethics
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Figure 2

INSTRUCTION BOOKLET

DEFINING ISSUES TEST

University of Minnesota
Copyright, James Rest

All Rights Reserved, 1979

Opinions about Social Problems

The purpose of this questionnaire is to help us understand how people think about social
problems. Different people have different opinions about questions of right and wrong. There are
no “right" answers to such problems in the way that math problems have right answers. We
would like you to tell us what you think about several problem stories.

You will be asked to read a story from this booklet. Then you will be asked to mark your
answers on a separate answer sheet, More details about how to do this will follow. But it is
important that you fill in your answers on the answer sheet with a #2 pencil. Please make sure
that your mark completely fills the little circle, that the mark is dark, and that any erasures that
you make are completely clean,

The ldentification Number at the top of the answer sheet may already be filled in when
you receive your materials. If not, you will receive special instructions about how to fill in that
number.

In this questionnaire you will be asked to read a story and then to place marks on the
answer sheet. In order to illustrate how we would like you to do this, consider the following story:

FRANK AND THE CAR

Frank Jones has been thinking about buying a car. He is married, has two small children
and earns an average income. The car he buys will be his family's only car. It will be used mostly
to get to work and drive around town, but sometimes for vacation trips also. In trying to decide
what car to buy, Frank Jones realized that there were a lot of questions to consider. For instance,
should he buy a larger used car or a smaller new car for about the same amount of money? Other
questions occur to him.

We note that this is not really a social problem, but it will illustrate our instructions. After
you read a story you will then turn to the answer sheet to find the section that corresponds to the
story. But in this sample story, we present the questions below (along with some sample
answers), Note that all your answers will be marked on the separate answer sheet.
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Figure 2 continued
First, on the answer sheet for each story you will be asked to indicate your
recommendation for what a person should do. If you tend to favor one action or another (even if
you are not completely sure), indicate which one. If you do not favor either action, mark the circle
by “can’t decide.”

Second, read each of the items numbered 1 to 12. Think of the issue that the item is
raising. If that issue is important in making a decision, one way or the other, then mark the circle
by “great.” If that issue is not important or doesn’t make sense to you, mark “no.” If the issue is
relevant but not critical, mark “much,” “some,” or “little” — depending on how much importance
that issue has in your opinion. You may mark several items as “great”™ or any other level of
importance — there is no fixed number of items that must be marked at any one level.

Third, after you have made your marks along the left hand side of each of the 12 items,
then at the bottom you will be asked to choose the item that is the most important consideration
out of all the items printed there. Pick from among the items provided even if you think that none
of the items are of “great” importance. OF the items that are presented there, pick one as the most
important (relative to the others), then the second most important, third, and fourth most

important.

SAMPLE ITEMS and SAMPLE ANSWERS:

FRANK AND THE CAR @ Buy new car O Can't decide O Buy used car

1. Whether the car dealer was in the same block as where Frank lives.
2. Would & used car be more economical in the long run than a new car,
3. Whether the color was green, Frank's favorite color.

4. Whether the cubic inch displacement was at least 200.

5. Would a large, roomy car be better than a compact car.

6. Whether the front connibilies were differential.

© @0 C @O GREAT
® 006 6 e MUCH
© @ @ ©@ © SOME
®e 06O LME
206 e N

Most important item lolaleio] lololololciele
Second most important O @ROEEOEOGED
Third most important (olo] lolololelofol Il
Fourth most important = @R OEERROGE®

Note that in our sample responses, the first item was considered irrelevant; the second
item was considered as a critical issue in making a decision; the third item was considered of only
moderate importance; the fourth item was not clear to the person responding whether 200 was
good or not, so it was marked “no”; the fifth item was also of critical importance; and the sixth
item didn’t make any sense, so it was marked “no.”

Note that the most important item comes from one of the items marked on the far left

hand side. In deciding between item #2 and #5, a person should reread these items, then put one
of them as the most important, and the other item as second, ete.
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Figure 2 continued
Here is the first story for your consideration. Read the story and then turn to the separate
answer sheet to mark your responses. After filling in the four most important items for the story,
return to this booklet to read the next story. Please remember to fill in the circle completely, make
dark marks, and completely erase all corrections,

HEINZ AND THE DRUG

In Europe a woman was near death from a special kind of cancer. There was one drug
that doctors thought might save her. It was a form of radium that a druggist in the same town had
recently discovered. The drug was expensive to make, but the druggist was charging ten times
what the drug cost to make. He paid $200 for the radium and charged $2,000 for a small dose of
the drug. The sick woman’s husband, Heinz, went 10 everyone he knew to borrow the money, but
he could only get together about $1,000, which is half of what it cost. He told the druggist that his
wife was dying, and asked him to sell it cheaper or let him pay later. But the druggist said, “No, |
discovered the drug and I'm going to make money from it.” So Heinz got desperate and began to
think about breaking into the man's store to steal the drug for his wife. Should Heinz steal the
drug?

ESCAPED PRISONER

A man had been sentenced to prison for 10 years. After one year, however, he escaped
from prison, moved 10 & new area of the country, and took on the name of Thompson. For eight
years he worked hard, and gradually he saved enough money to buy his own business. He was
fair to his customers, gave his employees top wages, and gave most of his own profits to charity.
Then one day, Mrs. Jones, an old neighbor, recognized him as the man who had escaped from
prison eight years before, and whom the police had been looking for. Should Mrs. Jones report
Mr. Thompson to the police and have him sent back to prison?

NEWSPAPER

Fred, a senior in high school, wanted to publish a mimeographed newspaper for students
so that he could express many of his opinions. He wanted to speak out against the use of the
military in international disputes and to speak out against some of the school’s rules, like the rule
forbidding boys to wear long hair.

When Fred started his newspaper, he asked his principal for permission. The principal
said it would be all right if before every publication Fred would turn in all his articles for the
principal’s approval. Fred agreed and turmed in several articles for approval. The principal
approved all of them and Fred published two issues of the paper in the next two weeks.

But the principal had not expected that Fred's newspaper would receive so much
attention. Students were 5o excited by the paper that they began to organize protests against the
hair regulation and other school rules. Angry parents objected to Fred's opinions. They phoned
the principal telling him that the newspaper was unpatriotic and should not be published. As a
result of the rising excitement, the principal ordered Fred to stop publishing. He gave as a reason
that Fred's activities were disruptive to the operation of the school. Should the principal stop the
newspaper”?
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Figure 2 continued

DEFINING ISSUES TEST BENTWICATION NUSSA

University of Minnesota
Copyright, James Rest
All Rights Reserved, 1979

ggfgg HEINZ AND THE DRUG: (O Should Steal (O Can't Decide O Should not steal

OQOOOOC 1. Whether a community’s laws are going to be upheld,
OOOOO 2 lsn't it only natural for a loving husband to care so much for his wife that he'd steal?
OO0OOC0 3. 1s Heinz willing to risk getting shot as a burglar or going to jail for the chance that stealing
the drug might help?
QOOQQ0O 4 mﬂher Heinz is a professional wrestler, or has considerable influence with professional
ers.
5. Whether Heinz is stealing for himself or doing this solely to help someone else,
OOQOOO 6. Whether the druggist's rights to his invention have to be respected.
7. Whether the essence of living Is more encompassing than the termination of dying, socially
and individually.
OOCOO 8 What values are going to be the basis for governing how people act towards each other,
OOCO0O 9. Whether the druggist is going to be allowed to hide behind a worthless law which only
protects the rich anyhow.
o000 1. wo'lnthp r the law in this case is getting in the way of the most basic claim of any member
society.
OOOOCO 11. Whether the druggist deserves to be robbed for being so greedy and cruel.
OOO0OOO 12. Would stealing in such a case bring about more total good for the whole society or not.

Mostimportantitem Q@QOEEOOBOE
Second mostimportant D@O @@ QIR OE
Third most important Q@R OEEOREXDE
Fourth most important QAP EEEOOORBOE

?gfgg ESCAPED PRISONER: (O Should report him OCant decide O Should not report him

OOOOO0 1. Hasn't Mr. Thompson been good enough for such a long time to prove he isn't a bad person?

QOOOQ 2. Everytime apes punish for a erime, doesn’t that just encourage more crime?

OOOOC0 3. Wouldn't we be better off without prisons and the oppression of our legal system?

OQQOQOO0 4. Has Mr. Thompson really paid his debt to society?

OOOO0 5. Would society be falling what Mr. Thompson should fairly expect?

OO0O0CO0 8. What benefits would prisons be apart from society, especially for a charitable man?

OOOOC 7. How could anyone be so cruel and heartless as to send Mr. Thompson to prison?

QOOO0 8 Would it be fair to all the prisoners who had to serve out their full sent it Mr, Thomp
was let off?

OOOOC 9. Was Mrs, Jones a good friend of Mr. Thompson?

QOOOOO 10. Wouldn't it be a citizen's duty to report an escaped criminal, regardless of the
circumstances?

OOOOO 11, How would the will of the people and the public good best be served?

OO0O00 12. Would going to prison do any good for Mr. Thompson or protect anybody?

Most importantitem DEEEOEOEOEOOGOE
Second most importamt DA EE @O OO @O @
Third mostimportant DAEEEEQ@AOBOE

Fourth most important (1 VOEREOO@®E@OmE

PLEASE DO NOT WRITE IN THIS BOX

[wielol To] | [slelelsl [ 1 [ [ [ | [&) [elolele) 784488

- - Mark Baten® $orrve by HOE Paarson MMTIRIT-3 12111080 EDOS  Prisles n LSA. —
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Figure 2 continued

QOCan'tdecide (O Should not stop it

jf;fL NEWSPAPER: () Should stop it
<

O
O
O
(@)
@]
© o~

== Mostimportantitem Q@EOOEEOEOOBHE

== Fourth mostimportant D@ OEEOOE@O®

Only the U.S. students received this questionnaire
Demographic Questionnaire

OOOOOQ 1. Isthe principal more responsible to students or to parents?

OOOOQO 2. Did the principal give his word that the newspaper could be published for a long time, or
did he just promise to approve the newspaper one issue at a time?

OOOOO 3. Would the students start protesting even more if the principal stopped the newspaper?

OQOOOQO 4. When the welfare of the school is threatened, does the principal have the right to give
orders to students?

OOQOQO 5. Does the principal have the freedom of speech to say “no" in this case?

OOQ00O 6. Ifthe ptin;:ipal stopped the newspaper would he be preventing full discussion of important
problems’

. Whether the principal's order would make Fred lose faith in the principal.

. Whether Fred was really loyal to his school and patriotic to his country.

. What effect would stopping the paper have on the student's education in eritical thinking
and judgment?

OOOOCO 10. Whether Fred was in any way violating the rights of others in publishing his own opinions.

OOOOCO 11. Whether the principal should be influenced by some angry parents when it is the principal

is going on in the school.

OOOQOO 12. Whether Fred was using the newspaper to stir up hatred and discontent.

that knows best

Below are questions about your background. For each question, please circle the number next to the answer that
best describes your background or fill in the proper response. Please be sure to answer all questions.

1.

wn

198

What is your gender?

a. Male

b. Female

Year of Birth

Major

Are you a

a. Freshman

b. Sophomore

C. Junior

d. Senior

Religion

a. Buddhist

b. Greek Orthodox
C. Hindu

d. Islam

e. Jewish

f. Protestant

g. Roman Catholic
h. Russian Orthodox
i.

Other
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