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Abstract

The ability to communicate in writing and orally is essential for the entry-level ac-
countant. The Master Plan described in this article has been found to be effective in
improving the students' oral and written communication skills. After the communica-
tion integration plan had been in place for a number of years, a comparison of re-
sponses from pre-integration and post-integration graduates revealed that post-
integration respondents were more satisfied with the amount of communication cover-
age in the accounting curriculum than the pre-integration respondents. In addition, a
large majority of both pre- and post-integration respondents believe it would have been
advantageous to have had a greater emphasis on oral and written communications and
would advise others to take more accounting courses that include oral presentations.

Introduction

usiness journals are replete with articles

indicting universities for not providing

adequate emphasis on communication
skills. Most professionals agree that there is a
serious deficiency in the communication skills of
recently graduated accountants. An entry-level
accountant must either possess communication
skills or learn them on the job. Learning on the
job requires the individual to adapt to a new job
and develop communication skills simultane-
ously. To ease that burden, communication
training within the accounting curriculum seems
desirable. The problem lies in identifying what
can be done to develop such skills of accounting
students and to implement appropriate instruc-
tional methods.

This article describes the results of an
empirical study designed to measure the per-

Readers with questions or comments are encour-
aged to contact the authors via e-mail.
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ceived effectiveness of integrating communica-
tion into an accounting program. A mail survey
solicited responses from pre-integration and post-
integration graduates regarding communication
in the accounting curriculum. The results sup-
port the communication integration plan as well
as provide additional insights regarding commu-
nication skills in an accounting program.

In addition, this article discusses con-
straints to incorporating communication into an
accounting curriculum and describes the devel-
opment of a Master Plan implemented by an
AACSB accredited university for developing
communication skills in its accounting students.
We believe that sharing the experiences and in-
sights of the faculty during the development of
the Master Plan may benefit other educators in
their efforts to improve the communication skills
of accounting students.
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Literature Review

Much has been written about the critical
need for the accounting curriculum to provide
opportunities for written and oral communication
experiences. One example of such a position
was that included in the position paper titled,
“Perspectives on Education: Capabilities for
Success in the Accounting Profession.” This po-
sition paper, written by the chief executive offi-
cers of the major accounting firms, states:

...If students are to learn to write well, written
assignments must be an important, accepted and
natural part of most or all courses. To relegate
writing to a single course implies to students that
the skill will not be useful throughout their ca-
reers and does not require continuing education.
The capabilities must be reinforced throughout
the curricular experience. (Kullberg et al., 1989,
pp- 5, 11).

Gingras (1987, p. 131), in evaluating
how CPAs feel about their educational prepara-
tion in writing, found that only minimal writing
preparation was provided by the accounting cur-
riculJum. Sriram and Coppage (1992) found sig-
nificant differences between educators and CPA
practitioners regarding attitudes toward commu-
nication in the accounting curriculum.

The Accounting Education Change
Commission (AECC) has been instrumental in
promoting change in accounting education
(American Accounting Association, 1996, pp.
168-195). “The traditional accounting curricu-
lum paid little heed to developing students’
communication . . . skills. . . . New Accounting
programs should provide many opportunities to
write . . .” (Williams, 1993, p. 79).

Empirical Evaluation

The communication integration plan be-
gan in the fall semester of 1986. In order to
compare pre-integration graduates with post-
integration graduates, the population included
over one hundred pre-integration graduates [two

semesters of graduates prior to implementing
communication - pre-integration group 1 (Fall
graduates) and pre-integration group 2 (Spring
graduates)] and over one hundred post integra-
tion graduates [two semesters of graduates after
implementing communication - post-integration
group 1 (Fall graduates) and post-integration
group 2 (Spring graduates)]. Two hundred and
twenty-four graduates were mailed the survey
questionnaire. The average response rate for the
four groups was 39 percent. The responses were
analyzed using the following three steps: (1.) the
responses of pre- and post-integration accounting
graduates were compared for each question in
the survey; (2.) the differences between the re-
sponse distributions of the various pre- and post-
integration subgroups (public accounting, corpo-
rate accounting, and others) were tested using a
Chi-square goodness-of-fit test; and (3.) a one-
way ANOVA with Duncan Multiple Range test
was performed to identify the sub-groups that

differed in their responses.
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The responses of pre-integration ac-
counting graduates were compared to post-
integration accounting graduates, after separating
the responses into three groups - Public Ac-
counting, Corporate Accounting and Other Em-
ployment (Table 1 and Table 3). The similarity
between the four respondent groups (pre-
integration - Group 1, pre-integration - Group 2,
post integration - Group 1, and post-integration -
Group 2) was assessed by the Chi-square good-
ness-of-fit test and ANOVA (Tables 2 and 4).

Results

A comparison of responses from pre-
and post-integration graduates for each question
is presented in Tables 1 and 3. Question 1 asks
if their formal accounting education included suf-
ficient written communication assignments.
Based on the responses to question 1, expressed
as percentages, a higher number of post-
integration graduates believe that their formal
accounting education included sufficient written
communication assignments. Sixty-seven per-
cent of the post-integration graduates in public



‘ *$9SINM0J
%79 %S¢ % 0v % 6T %9S %09 Sununoooe o uonesomur £q pue sasInod ysiSug yoq Ag D
%¥T % Ty %8T %vS %61 % 0¥ JQ "S9sIn00 Jununodde ol ‘g
a4l %€ET %TE %81 %ST %0 uonerdoqul A 10 "$9s1n0d ysI3ug [euomppe A Y
(L-0) :papiaoid 3q pnoys Jurures IO "SISIN0D YSHSUH JISeq 0M] )
£q papraoxd asoy) puoAaq S[[IS UONBIIUNUIWIOD UIE] 0} 1S3q 2q P[nom 1]
%66 %78 %9L %68 %8L %66 9-0) .mommmmolw::z:ooom ur a1om A9y uey) atow paziseqduwia
SIS UOIEOIUNIIWIOD [BI0 PRI 9ABY 0) 952IUBADE UB U( SABY P[NOM ]
%18 %8 %S %78 %GL %06 (¢-0) "sasse[o Sununodde ur a19m  AStj) UeY) 10
poziseydwo S[[{s SUNLIM pey ARy 0} 9FLIUBAPE UE U33q SA®Y P[NOM 1]
%P1 %01 %91 %11 %Ee %01 ‘poziseydwd eI 10N A
%6¢ %61 %vT %6T %EE %Sy ‘paziseydws Apyays AU D
%8¢ %S¢E %0T % 6¢ %6£ %0T ‘paziseyduid Jeymawog g
%61 %9T %0Y %1T %ST %ST Juowaimbar e fmuysq -V
(-0O) :$9sSE[O SUNUNOIIR-UOU UI S[[LS UOHEBIIUNWILIOD [BIO JO siseydurg
% 8V %6¢ %TS %EY %SS %SE (€-0) "uonEOUNWIOD
7210 u1 sJuSWUSISSE JUSIOLINS PIPN[OUI UOHBINPS FUNUNOIIE [BULIO]
%Y %€ %0 %Y %0 %<1 "paziseydwo [e e 10N A
%¥T %9C %91 %1T %L1 % 0¥ ‘poziseydwo Apy3ys Ao D
% 8% %8S %y % €Y %SS %0¢€ "paziseydurd Jeymawog g
%¥T %EL % 0v %TE %8C %ST ‘uowanmbal v Alpiuyaq VY
, (z-0)
:50SSE[D SUNUNOJOB-UOU U S[[S UOHEIMUNLIUIOD UMLIM JO siseydug
%8Y %Sy %08 %S %L9 %Sy (1-0) "uonEdINIIOd
UoNLIM Ul SJUSWUSISSE JUIIOLINS PIPN[OUL UOHEINPI FUNUNOIIE [EULIO]
uvopeidauy |uoneadajuy uonex3ajuy uoneadajuy | uoneadduy uoneI3ajuy
1504 -1d 150q -1 150q -1
REYIETY) Sununoddy Jjerod.io) 3ununody ) YAINNN
ut pakopdury Apuaiinyy anqng NOLLSANO

SALVAAVED ONLINNAODDV 40 NOLLdHDIHAd —~

WNTNDIAND ONLINNODDY, NI ONINTVIL NOLLVIINAIWINOD
1 AIdV.L




The Review of Accounting Information Systems

Volume 2, Number 3

accounting as compared to only forty-five per-
cent of pre-integration graduates in public ac-
counting thought their formal education included
sufficient communication assignments. Eighty
percent of the post-integration graduates cur-
rently in corporate accounting as compared to
fifty-four percent of the pre-integration graduates
believe they received sufficient communication
assignments in their accounting education. The
graduates working in areas outside public and
corporate accounting did not differ as much.
Forty-eight percent of post-integration graduates
versus forty-five percent of the pre-integration
graduates believe they received sufficient written
communication assignments.

Table 2 displays the Chi-square and
ANOVA results for the questions from Table 1.
The results show significant differences in re-
sponse distributions among the pre-integration
graduates and all other groups at the .05 level
regarding question 1 in Table 1. The mean re-
sponses for pre-integration group 2, and post-
integration groups 1 and 2 were .60, .68, and
.69, respectively as compared to .37 for the pre-
integration group 1. The ANOVA results con-
firm that the pre-integration group 1 responses
are significantly different from pre-integration
group 2 graduates and all post-integration gradu-
ates. Overall, the results suggest that there was
a change in the quantity of written communica-
tion assignments in the year prior to the start of
implementation. Looking back, there were a
number of faculty who were adding written
communication assignments prior to the official
beginning of the formal integration plan.

The results were less satisfying for
question 3 regarding the sufficiency of oral
communication assignments. The percentage re-
sponses ranged from 29 percent to 55 percent
(Table 1) with the post-integration graduates
dominating the higher percentages. The Chi-
square test and ANOVA (Table 2) showed sig-
nificant differences between the pre-integration
Group 1 graduates and all other groups.

Question 2 addressed the “emphasis of
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written communication skills in non-accounting
classes.” The responses ranged from “definitely
a requirement” to “not at all emphasized,” with
little differences among groups. The highest
percentage of responses were assigned to “some-
what emphasized.” The Chi-Square and ANOVA
results revealed a lack of significant differences
among respondent groups. Such results suggest
that written communication assignments in non-
accounting courses have increased some over the
integration period but not significantly.

Question 4 concerned the emphasis of
oral communication skills in non-accounting
courses. The highest percentages were assigned
from “somewhat emphasized” to “only slightly
emphasized.” The results of the Chi-square test
and ANOVA were similar to those from question
2. There were no significant differences among
the respondent groups suggesting a lack of sig-
nificant change over the integration period.

Significant differences were found in
the responses to questions 5 and 6 - (Table 1)
“would it have been an advantage to have had
writing (oral) skills emphasized more than they
were in the accounting courses?” A larger per-
centage of pre-integration graduates thought they
could have benefited from a greater emphasis on
written and oral communication. Ninety percent
of the pre-integration graduates now in public
accounting versus seventy-five percent of post-
integration graduates in public accounting de-
sired to have had written communication skills
emphasized more. Of the corporate accounting
graduates, eighty-two percent of the pre-
integration graduates versus fifty-two percent of
the post-integration graduates would like to have
had a greater emphasis on written communica-
tion skills. Eighty-four percent of the pre-
integration graduates in “Other” jobs versus
eighty-one percent of post-integration graduates
similarly employed would have preferred more
emphasis on written communication skills in
their accounting courses. The Chi-square results
for question 5 (see Table 2) disclose significant
differences among the four respondent groups
and the ANOVA results show significant differ-
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TABLE 2
COMMUNICATION TRAINING IN ACCOUNTING CURRICULUM
-- PERCEPTION OF ACCOUNTING GRADUATES - ANOVA RESULTS

QUESTION CHI- PROB- MEAN RESPONSE BY RESPONDENT GROUP
NO. SQUARE ABILITY
PRE-INTEGRATION POST-INTEGRATION
GROUP1 | GROUP2 | GROUP1 | GROUP?2
Q-1 13.75 0.03 0.37 0.60 0.68 0.69
Q-2 13.10 0.36 Means not different at the 0.05
Q-3 13.00 0.00 024 | 047 | 049 | 048
Q-4 13.18 0.36 Means not different at the 0.05
Q-5 18.45 0.10 0.59 0.81 0.91 0.86
Q-6 15.99 0.01 0.78 0.80 0.87 0.84
Q-7 11.63 M 05

. ANOVA Results
QUESTION F-Value Probability Respondent Similarity
NO.
1. Pre-integration - Group 1
Q-1 4.11 .007 2. All other groups
Q-2 1.38 .090 1. No two groups were different.
1. Pre-integration - Group 1
Q-3 4.41 .005 2. All other groups
Q-4 0.47 .701 1. No two groups were different.
s 1. Pre-integration groups
0-5 2.84 .040 2. Post-integration groups
= 1. Pre-integration - Group 1
Q-6 2.33 .070 2. All other groups
Q-7 0.02 .980 1. No two groups were different.

ences between the 2 pre-integration groups and
the 2 post-integration groups.

There was not as clear a distinction
between groups regarding emphasis on oral
communication skills (question 6). In fact, a
higher percentage of post-integration graduates
(95%) employed outside of public and corporate
accounting wanted greater emphasis on oral
communications than the pre-integration gradu-
ates. The Chi-square test revealed differences
between each of the four respondent groups,
however the ANOVA showed significant differ-
ences between the pre-integration-Group 1 and
all other groups.

A major finding was that both pre-
integration and post-integration graduates think
they could have benefited from even more com-
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munication integration in their accounting
courses. Such high percentages related to ques-
tions 5 and 6 (52% was the lowest with 75% as
the next lowest) indicates the need for even more
emphasis on written and oral communications.
Written and oral communication is pervasive
throughout the business world. The results sug-
gest that accounting graduates discover that
written and oral communication skills are essen-
tial in virtually all accounting related positions.
The highest percentages (95%) were from ques-
tion 6 regarding oral communication.

The high percentage results associated
with question 5 is contradicted by the responses
to question 9 (Table 3). Sixty-four percent or
more of all respondents, both pre-integration and
post-integration graduates, would advise others
to take about the same number (or fewer) of ac-
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counting courses that include written communi-
cation assignments. In question 5, the responses
indicated that the graduates would have benefited
from more writing emphasis in the accounting
courses. However, when it comes to oral com-
munication skills, over 65% or more of all re-
spondents to question 11 would advise others to
take more accounting courses that include oral
presentations. In fact, the Chi-square test and
ANOVA presented in Table 4 revealed no sig-
nificant differences among any of the groups.

Question 7 addressed whether commu-
nication skills would be best taught in (1) Eng-
lish courses (2) by integrating communication
into accounting courses or (3) by both English
courses and integrating communication into ac-
counting courses. From 0% to 32%, for any
one group, felt communication skills should be
taught using English courses. A large percent-
age of the pre-integration graduates (forty per-
cent public accountants, fifty-four percent corpo-
rate accounting and forty-two percent “other”)
believe communication skills are best taught by
integrating them into accounting courses. The
largest percentage of post-integration graduates,
fifty-six percent public accounting, forty percent
corporate accounting and sixty-two percent
other, believe communication skills should be
taught by both pure English courses and by inte-
grating communications into accounting courses.
The Chi-square test and ANOVA (Table 2) re-
sults indicated no significant differences among
the four groups.

Questions 8 and 10 (Table 3) surveyed
the graduates regarding how many accounting
courses included written and oral communication
assignments.  Post-integration graduates had
more courses which included written and oral
communication assignments than the pre-
integration graduates. The majority of the pre-
integration graduates had two or fewer courses
that included written communications, while the
majority of the post-integration graduates had 5
or more such accounting courses. With regard
to oral communications, the majority of the pre-
integration graduates had no more than one
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course that included oral communications as
compared to the majority of the post-integration
graduates who had three or more such courses.

The Chi-square and ANOVA tests (Ta-
ble 4) revealed significant differences between
the respondent groups concerning question 8,
written communication. There were significant
differences in group mean response at the .05
level and the two pre-integration groups as well
as the two post-integration groups were found to
be independently similar. For question 10, oral
communications, there were significant differ-
ences in group mean responses at the .05 level
and the responses from the pre-integration-Group
1, pre-integration-Group 2 and post-integration
groups together were found to be independently
different.

Questions 12 and 13 (Table 3) related to
the value of the written and oral communication
assignments that were used in the accounting
courses. The majority of all respondents believe
that the written communication assignments that
were used in the accounting courses did improve
their written communication skills. The highest
percentages came from the post-integration
graduates, with seventy-eight percent of gradu-
ates in public accounting, sixty-eight percent in
corporate accounting and seventy-six percent in
other positions, affirming that written communi-
cation assignments used in the accounting
courses did improve written communication
skills. This is compared to only fifty-five per-
cent of the pre-integration graduates in public
accounting, fifty-four percent of the pre-
integration graduates in corporate accounting and
fifty-two percent of the pre-integration graduates
in other positions.

Similar results, although to a lesser de-
gree, were found regarding question 13 about
oral communication assignments. The majority
of each post-integration group thought oral
communication assignments did improve their
oral communication skills. The pre-integration
graduates were less convinced the assignments
improved their oral communicated skills (fifty
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TABLE 4
COVERAGE AND PERCEIVED BENEFITS OF COMMUNICATION TRAINING
PROVIDED IN ACCOUNTING CURRICULUM -- ANOVA RESULTS

QUESTION CHI- PROB- MEAN RESPONSE BY
NO. SQUARE ABILITY RESPONDENT GROUP
PRE-INTEGRATION POST-INTEGRATION
GROUP 1 GROUP 2 GROUP 1 GROUP 2
79.17 0.00 2.49 3.00 4.58 5.25
5.88 0.44 Means not different at the 0.05 level
114.34 0.00 0.63 [ 123 | 260 | 3.63
22.28 0.10 Means not different at the 0.05 level
13.95 0.12 0.49 0.57 0.72 0.87
0.14 0.49 0.73 0.75

t diff t at the 0.05 level

QUESTION Respondent Similarity
NO.
Q-8 29.78 .000 1. Pre-integration groups
2. Post-integration groups
Q-9 1.49 218 1. No two groups were different.
Q-10 46.98 .000 1. Pre-integration - Group 1
2. Pre-integration - Group 2
3. Post-integration groups
Q-11 1.77 .154 1. No two groups were different.
Q-12 3.99 .008 1. Pre-integration groups
2. Post-integration groups
Q-13 3.38 .020 1. Pre-integration - Group 1
2. Pre-integration - Group 2
3. Post-integration groups
Q-14 1.56 .210 1. No two groups were different

percent of the public accountants, thirty-six per-
cent of the corporate accountants, and forty-two
percent of the other.)

Regarding question 12, written commu-
nication, the Chi-square and ANOVA results re-
vealed significant differences between the pre-
integration and post-integration graduates. The
mean responses from post-integration graduates
were significantly higher than those from pre-
integration graduates. In addition, the ANOVA
results indicate significant differences between
the pre-integration graduates and the post-
integration graduates. The mean responses from
question 13, oral communications, were signifi-
cantly different among all groups. The ANOVA
results indicated response differences among the
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pre-integration Group 1, pre-integration Group
2, and the post integration graduates.

The responses to question 14, concern-
ing the feedback received from the writing con-
sultant/faculty, were similar across all groups.
The responses ranged from 32% to 51% re-
garding how useful the writing consultant/faculty
member was in improving written communica-
tion skills. The Chi-square test and ANOVA re-
sults revealed no significant differences between
groups.

Constraints in Teaching Communication Skills

Although communication training can
be provided by universities and employers, in-
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cluding communication training within an ac-
counting curriculum is constrained by several
factors.  Effectively teaching communication
skills is limited by the extent and intensity of the
communication training provided to students
prior to entering the accounting program. It is
essential that the students entering an accounting
program possess the basic communication skills
necessary to perform the workload expected of
them. However, many students entering the ac-
counting program may not have taken any com-
munication courses beyond introductory English
and may find coping with the rigor of accounting
courses to be an immense task in itself.

Another constraint is the limited time
that can be devoted to communication in non-
communication courses. The primary objective
of accounting courses is to enhance the students’
knowledge of accounting. Since this objective
takes most of the course time, very little time is
available for developing communication skills.

A third constraint is faculty support.
Although many faculty members may be profi-
cient in oral and written communication skills,
they must be willing to devote the necessary time
to provide meaningful feedback to their students.
Also, not all faculty have the skills to effectively
teach communication. While most faculty have
the ability to write and speak effectively, teach-
ing communication skills requires adequate un-
derstanding of grammar, syntax, and style.

Developing the Master Plan to Integrate
Communication

Prior to implementing the Master Plan,
communication training was formally included in
very few courses. The Master Plan requires the
inclusion of some form of communication in
every accounting course. The type of assign-
ments ranged from a short memo to an oral pres-
entation.

The following factors were considered
most important in the development of the plan:
(1.) The exercises assigned in accounting classes
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should improve students’ communications skills
and develop the kind of skills they will need in
the business world; (2.) More written and oral
communication should be required of students
and their work should be critically evaluated.
The students should be expected to make modifi-
cation suggested by the critical evaluation; (3.)
The communication assignments should reinforce
and test students’ knowledge of the accounting
subject matter; and (4.) As students progress
from lower level courses to higher level courses,
they should improve both their written and oral
communication skills.

As a first step, a preliminary review of
the literature on communication in both general
and business areas were examined along with the
syllabi for each accounting course. Senior part-
ners of public accounting firms in Louisville
were also consulted to ascertain their needs and
the level of communication skills they expect of
a new graduate in accounting.

Accounting faculty who were currently
integrating communication skills in their courses
were consulted to learn the type and intensity of
the exercises or projects assigned. Also, faculty
assessment of the average student’s abilities in
oral and written communication was obtained.
Based on these discussions, preliminary goals for
providing communication skills in each account-
ing course were established.

Utilizing a Communication Consultant

While most faculty were committed to
implementing the plan, a few were uncomfort-
able with their ability to provide the students
with the right type of assignments and prompt
feedback. Some faculty expressed their lack of
adequate expertise in teaching communication
and in providing the right kind of training. A
few faculty also expressed concern over avail-
ability of sufficient time in their large classes to
guide, grade and give feedback on communica-
tion assignments. These constraints were allevi-
ated when the College of Business hired a tech-
nical communication consultant.
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The communication consultant is avail-
able to give suggestions to both students and fac-
ulty on effective communication and to con-
structively evaluate written material upon re-
quest. The communication consultant gives in-
dividual attention to students by providing expert
guidance upon request. In addition, faculty can
receive assistance in evaluating student commu-
nication assignments.

The Master Plan

In Exhibit 1, a condensed version of the

plan is presented. This Exhibit illustrates the
major components of the plan--the communica-
tion requirements. Many communication as-
signments, were related to computer exercises.

As Exhibit 1 indicates, the communica-
tion assignments become more complex as the
students progress through the accounting pro-
gram. In Principles of Accounting the students
are required to write a simple paper detailing
their career plans after viewing a visual presen-
tation that discusses various career choices avail-
able to accounting students. In their final se-

EXHIBIT 1
COMMUNICATION ASSIGNMENTS

COURSE COMMUNICATING RESULTS
Principles of 4 Submit a written paper on computer practice set.
Accounting 4 Submit a paper detailing their career plans for the next 5 years.
Intermediate 4 Write a letter to a creditor describing the accounting cycle and explain how
Accounting I accurate the financial statements are.
Intermediate 4 Written report explaining spreadsheet applications.
Accounting IT € Report requires students to take position on issues and support position taken
(Leases and Bonds).

Introduction to € Each exercise culminates with a typewritten report explaining tax planning
Taxation alternatives, and provides rationale for conclusion.
Management/Cost | € Students write letter to the president explaining the variables and products
Accounting that have an impact on breakeven point.

€ Written business plans including alternative scenarios.

€ Written business letter to president of a company regarding capital

budgeting.

Auditing Theory € Written report detailing audit plan.
& Practice 4 Short paper describing various sampling techniques.

4 Strategies available in statistical sampling.
Accounting € Prepare a written report discussing financial accounting, including footnote
Theory disclosures. Oral discussion of disclosures.
Advanced 4 Letter written to senior management detailing nature of Monte Carlo
Managerial Cost Simulation and risks associated with a business situation.
Accounting Formal in-class presentation of business situation that the student modeled.
Accounting for 4 Encumbrance project and a written manual documenting the system.
Not-for-Profit 4 Preparation of footnotes.
Advanced Tax € LEXIS project - a formal report prepared for a client.

4 Analysis of alternative plans of liquidation and a report to a tax client.
Advanced 4 Letter to management stating students’ views concerning each of the
Auditing suggested adjusting items.

4 Written report focusing on complex statistical sampling case.
Accounting 4 Written exercise describing an operating manual and documenting the system
Information and instructions for using the system.
Systems € Written exercise discussing control features included in the system.

4 Memo discussing financial analysis and implications for management that

hopes to expand operations.
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mester (Accounting Information Systems), stu-
dents write a paper and discuss the controls in-
corporated in an accounting system designed by
themselves.

Most of the exercises reinforce the ac-
counting material covered in each course. For
instance, the Management/Cost Accounting
course requires the students to write a letter to
the president of a made-up company describing
the variables that have an impact on the break-
even point. This project is expected to reinforce
the understanding of breakeven analysis and the
ability to communicate ideas clearly.

In the upper level courses the faculty
are encouraged to incorporate oral communica-
tions wherever possible. For example, Ad-
vanced Accounting requires a report explaining
the differences between using the purchase and
pooling of interest methods to account for a hy-
pothetical consolidation. The professor teaching
the course has students present their results to
the class as a group project.

Summary and Conclusions

Accounting professionals and academi-
cians are concerned about the serious deficiency
in the communication skills of accounting gradu-
ates. The American Institute of Certified Public
Accountants (AICPA) expects its members to
have adequate communication skills. Many in
business criticize the universities for not provid-
ing adequate communication training to its
graduates. The ability to communicate in writ-
ing and orally is essential for the entry-level ac-
countant. The Master Plan described in this ar-
ticle has been found to be effective in improving
the students’ oral and written communication
skills.

Projects in every accounting course re-
quire students to present information either in
oral or written form in a clear and understand-
able manner. The written reports vary from a
simple one-page letter explaining the amortiza-
tion of a bond premium, to a user’s manual
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documenting an accounting system.

After the communication integration
plan had been in place for a number of years, a
comparison of responses from pre-integration
and post-integration graduates revealed that post-
integration respondents were more satisfied with
the amount of communication coverage in the
accounting curriculum than the pre-integration
respondents. In addition, a large majority of
both pre- and post-integration respondents be-
lieve it would have been advantageous to have
had a greater emphasis on oral and written com-
munications and would advise others to take
more accounting courses that include oral pres-
entations.

While most respondents believe the
written and oral communication assignments in
the accounting courses improved their written
and oral communication skills, the post-
integration graduates’ responses were signifi-
cantly more positive and the written communica-
tion assignments were found to be more effective
than the oral communication assignments. Re-
garding the ideal way to learn communication
skills, the respondents favored integrating com-
munications into accounting courses and by a
combination of English courses and integration.
Clearly, we have a long way to go before we
have satisfied the need for more written and oral
communications instruction.

Implications for Future Research

The research reported herein provides
evidence that there is value associated with the
integration of communications in the accounting
curriculum. Future research should be directed
toward determining the most effective means of
integrating communications in the accounting
curriculum.

Such research might explore the most
effective mix between written communications
and oral communications. Also, the research
might explore the accounting courses in which
communications might be more effectively inte-
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grated with the accounting topics. Other re-
search might focus on the extent to which the ac-
counting instructor is prepared to properly inte-
grate communications into his or her accounting
course.
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